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Abstract 
The present study is dealt with the effect of guided writing strategy through first 
semester students in STMIK STIKOM INDONESIA. The method of analyzing data in this 
research was conducted by the descriptive analysis. Before that, simple random sampling 
was used to determine the sample. Two groups were treated differently. One group treated 
by a guided writing strategy and the other treated by a conventional writing strategy. The 
data in this study analyzed solely in a descriptive way. The descriptive analysis of the study 
includes measures of central tendency or averages (mean, median, and mode) and 
measures of spread or dispersion (standard deviation, variance, and range). The result 
showed that when the students were treated by guided writing the mean of the result was 
80.08 meanwhile when the students were0 treated by conventional writing skill was 76.77. 
Strengthened by the descriptive analysis, it was found that the mean score of writing 
competency tests for the students who treated by using guided writing strategy was 80.76 
and the mean score of writing competency treated by using conventional writing strategy 
was 76.76. From the mean score finding, it can be concluded that according to learning 
strategy, the group of students treated by using guided writing strategy was better than 
the students treated by using conventional writing strategy.  
Keywords: writing, guided writing, conventional writing  
 
I. Introduction  
Writing is one of the four 
language skills which is just as 
important as the other three skills. 
These four skills have become the 
major focus of English as a foreign 
language teaching and learning 
(Harmer, 2007).  
Teaching writing is more about 
a process than about a product. It is the 
process of exploration of what we 
know and what we feel about what we 
know to language (Murray,1972).  
Writing is not merely putting 
down some letters to be words, 
sentences, or joining them into kind of 
text (Byrne, 1988). It is a complex skill 
to be acquired. It involves several 
components, such as vocabulary and 
grammar, text management, meaning 
clarity, and coherency of ideas. Those 
all can create problems if the students 
failed in developing one of those 
components.  
According to Byrne (1988), 
there are three problems when the 
writer writes.  First, psychological 
problems come from the writer itself. 
It happens when writing as a solitary 
activity and without the possibility of 
interaction or the benefit of feedback, 
it makes the act of writing difficult. 
Second, the writer has to compensate 
for the absence of some features, such 
as keeping the channel of 
communication open through their 
own efforts and ensuring, both 
through their choice of sentence 
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structure and their sentences should 
relate to each other and sequenced. It 
is determined as the linguistic 
problems.  Third, since writing is 
learned through a process of 
instruction, the writer must master the 
written form of the language and learn 
certain structures that may be quite 
different from what used in a speech 
for effective communication. 
Furthermore, the writer also has to 
learn how to organize the ideas in such 
a way that they can be understood by 
the reader. It makes writing a 
complicated process because it 
involves mastery of the language as 
well as the cognitive ability to express 
ideas in written form.  
Writing is a productive skill 
that needs regular intensive practice 
and rehearsal. It means that to make 
good writing, the writer should pass a 
complex process. Producing a well-
writing product, the writer needs at 
least four steps: prewriting, drafting, 
revising, and editing. Prewriting is the 
step of thinking about the topics of 
writing. Drafting is the next step to 
input the ideas into a series of 
sentences to become a paragraph, the 
next is revision step that the writer has 
a revision about the craft of writing, 
and the fourth step that the writer look 
whole text if there are still several 
mistakes about the written product. 
The writing can then be published if 
there are no other mistakes (Wich et al, 
2006).  
In a foreign language teaching 
to make writing easier learners should 
have a good motivation to learn. 
According to Brown (2000), 
motivation is the most important 
factor when the learner gets failure or 
success. Furthermore, Donald in 
Sardirman (2011) defines motivation 
as a change of energy in every student 
which is signed by “feeling” and 
response from a goal. Therefore, 
motivation also means a series of 
effort in some conditions so that the 
people want to do something and if 
they are not interested or dislike it 
they will try to ignore that feeling and 
do it. According to Ormrod (2014) 
motivation has six effects on students’ 
learning and behavior. They are 
motivation which directs behavior 
toward particular goals, leads to 
increased effort and energy, increases 
initiation of and persistence in activity, 
affects cognitive processes, determine 
which consequences are reinforcing 
and punishing, and often enhance 
performance.    
The conventional strategy here 
is used by the lecturer to assist the 
students in general not step by step as 
in guided writing strategy.  
The students mostly work on 
their own work and lectures’ 
reasonability was only giving the 
score. When students do not do well, 
the score is low. To make it better, the 
lecturer should choose the right 
strategy. According to Eggen et al. 
(2012) guided writing is one of the 
approaches where the lecturer 
teaching guiding the students by 
specific topics and led the students to 
understand with it and do it in 
individual or group. In line with 
Eggen et al., Oczkus (2007) states that 
guided writing is an individual or 
group activity where the students or 
learners organize their own idea and 
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write a text. In this technique, the 
lecturer demonstrates several kinds of 
types of text to the students by guiding 
them during the lesson. All the activity 
of guided writing strategy can be done 
by a group or personal activity to 
produce their’ own text.  
  
Statement of the Problem  
Based on the background, the 
researcher formulates the research 
question of the present study as 
follows Is there any significant effect 
of guided writing on first semester 
students’ writing in STMIK STIKOM 
INDONESIA?  
 
The objective of the Study  
To find out whether or not 
there is a significant effect of guided 
writing on first semester students’ 
writing in STMIK STIKOM 
INDONESIA?  
  
Theoretical Review  
a. Writing Competency  
Writing is one of the four 
language skills which is just as 
important as the other three skills. 
These four skills have become the 
major focus of English as a foreign 
language teaching and learning 
(Harmer, 2007).  
Writing is a combination of 
process and product. The mean of the 
process is the act of gathering ideas 
and keep working until the writer 
presented the paragraph 
(Nunan,2005).   
Competent people are not only 
able to perform their knowledge or 
skills, but also the primary knowledge 
of their’ brain. The people or the 
students who can we call competent if 
they can produce something or master 
in something. In writing skills, the 
example is when the students can 
make a written product that can 
develop their’ idea and finished it with 
a good or excellent idea.  
Cited from the Wikipedia 
encyclopedia (2010), competency is a 
set of defined behaviors that provide a 
structured guide enabling the 
identification, evaluation, and 
development of the behaviors in 
individuals. This statement is a 
concern with someone able to explain 
something with the structure to 
evaluate someone. For example the 
teaching-learning process in the 
classroom, where the lecturer gives 
the students theme to write something 
and perform it in front of the class.   
Related to that statement, 
Brown (2003) also stated that, 
competence refers to one’s underlying 
knowledge of a system, even or fact. It 
is focusing on someone able to 
produce an idea or to perform 
something. In the classroom, someone 
or the students’ competence can be 
assessed by tests or examinations.  
Writing competency is the ability to 
perform writing task in which the 
focus in the accuracy, development, 
and reflective expression of the 
students; own idea (Schlig, 2008)  
Based on the theory above, it 
can be concluded that competency in 
writing is the ability of students to 
produce and manage the idea in the 
writing form. In this case, the 
competency writing involves 
linguistic and cognitive aspects. The 
linguistics component such as the 
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person applies the vocabulary, 
grammatical structure, meanwhile the 
cognitive aspect is how the person 
understands the language, ménage the 
sentences, and uses the correct 
utterance in a certain situation. So 
writing competency is the ability of 
someone to conduct organizes 
themselves to make the written 
product in the correct way and with 
certain criteria such as the language 
used, grammatical, vocabulary, and 
also the organization of a certain 
paragraph.  
  
b. Process of Writing   
There are several experts who 
provide different opinions on the 
writing process. Folse et Al (2010) state 
that there are seven steps of the 
writing process (1) choosing a topic (2) 
brainstorming (3) outlining (4)writing 
the first draft (5) getting feedback from 
a peer, (6) revising the draft (7) 
proofreading the final draft. There are 
some different opinions from the 
experts. Harmer (2004) stated that 
there are four main elements in the 
writing process: (1) planning, (2) 
drafting, (3) editing ( reflecting and 
revising), and (4) final revision. 
Oshima and Hogue(2007) also stated 
in line with Harmer, that there are 4 
processes of writing (1) prewriting, (2) 
organizing, (3)writing, (4) polishing 
(refusing and editing).    
First, pre-writing is always to 
get ideas, Oshima and Hogue (2007) 
stated that prewriting is the first step 
to write something. In these steps, the 
writer should choose a topic, besides 
that the writer should collect ideas to 
compose some supporting sentences 
to explain the topic. Zemach et Al 
(2003) also argue that freewriting is a 
step to choose a topic before writing 
something. One of them is collecting 
some ideas, the writer can get from 
several techniques. Listing is a 
prewriting technique in which writers 
write the topic at the top of a piece of 
paper and then quickly make a list of 
the words or phrases that come into 
the writer's mind. (Oshima and 
Hogue;2007)  
The next step is to organize the 
idea into a simple outline (Oshima and 
Hogue;2007). The writer should 
arrange their idea in a simple outline. 
After making the outline, the writer 
continues with a rough draft. Writing 
a rough draft is using the outline 
which has done as a guide, (Oshima 
and Hogue;2007) in writing a guide, 
the writer does it quickly and without 
thinking about grammar or 
pronunciation. they write all the ides 
with the draft as a guide.  
The last step is publishing. This 
step is done by revising and editing 
(Oshima and Hogue;2007). In this 
case, the writer checked what they 
have written (Zemach et al;2003). They 
reviewed the structure and content. 
They can check it by reading the 
written product silently or loudly, 
even though crosscheck with friends.  
According to Seow (2002), the 
last steps called a post. Writing the 
steps includes publishing, sharing, 
reading aloud, transforming text for 
the performances in front of the class. 
Based on the explanation above, the 
researcher can conclude that the steps 
of writing are starting by pre-writing 
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until post–writing which completed 
by publishing.   
 
c. Paragraph Structure   
According to Oshima and 
Hogue(2009), A paragraph is a group 
of related sentences that discuss one 
(and usually only one) main idea. A 
paragraph can be as short as one 
sentence or as long as ten sentences. 
The number of sentences is 
unimportant; however, the paragraph 
should be long enough to develop the 
main idea clearly.  
Smalley (in Suariningsih,2011) 
states that a paragraph is a group of 
sentences that develop one main idea 
which develops a topic. It means that 
a paragraph has its own organization. 
So, the paragraph from both statement 
said that a paragraph is a group of 
sentences that contain one core idea.  
Winter (1999) states that a 
paragraph is a form of written 
communication that contains a 
minimum of five sentences. Each 
sentence in a paragraph "talks about" 
or develops one single main idea. 
Here if want to make a good 
paragraph so the writer should 
construct it by have one main idea and 
supporting sentences. One paragraph 
at least has 5 sentences more. The main 
topic is the main idea of a paragraph. 
This sentence is the key to the 
paragraph that will be written 
(Winter, 1999). Winter (1999) also 
argue that the topic sentence can be 
put in the front of the paragraph or the 
middle or the end of that paragraph, 
after the writer has the main sentences, 
then the writer should construct the 
supporting sentences. Supporting 
sentences is a helper. By supporting 
sentences the writers are able to make 
a beautiful paragraph.  
 The structure of paragraphs 
according to Oshima and Hogue 
(2007) is the topic sentence, 
supporting sentences, and concluding 
sentences. In line with Oshima and 
Hogue (2007), Zemach and Rumisek 
(2003) also stated that paragraph has 
three basic parts, they are the topic 
sentence, supporting sentences, and 
concluding sentences. (1) The topic 
sentence is the main idea of the 
paragraph. It is usually the first 
sentence of the paragraph and it is 
mostly the general sentence of the 
paragraph, Zemach et al. (2003) argue. 
(2) According to Zemach et al 
supporting, sentences are sentences 
that talk about or explain the topic 
sentence, and it is more detailed ideas 
that follow the topic sentences. 
Oshima and Hogue (2007) supporting 
sentences explain the topic by giving 
some information in supporting point 
sentences. So, supporting sentences 
are sentences that explain some 
information related to the topic that 
will be written. (3) Concluding 
sentences according to Oshima and 
Hogue (2007) are the signals of the end 
of the paragraph. It is reminded the 
reader of the main idea. It is usually 
located at the end of the paragraph 
and sometimes just repeat the main 
topic or just giving the final comment.  
Based on the explanation above 
the researcher can conclude that a 
paragraph is a group of sentences that 
explain one main topic. The structure 
of the paragraph is the main sentences 
which are usually in the front of a 
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paragraph, supporting sentences that 
are explaining to the related topic, and 
the last is concluding sentences which 
is at the end of the paragraph which 
repeats the main sentence or just 
giving the final comment. 
  
d. Guided Writing  
Eggan et al. (2012) guided 
writing is one of the approaches 
where the lecturer teaching by giving 
the students examples of the specific 
topic and lead the students to 
understand with it. Guided writing 
can be held in a group of individually. 
This strategy is really useful in 
teaching English. The lecturers give 
the students a problem and they tried 
to find the solution. Trial and error are 
recommended and the lecturer as the 
guide.  
The students will open their 
minds and try to express their own 
ideas about that topic.  
However, writing is really 
important is the writing curriculum as 
the primary national strategy states 
(2007)  
Primary National strategies 
(2007) States that Guided writing is an 
essential component of a balanced 
writing curriculum, providing an 
additional supported step towards 
independent writing. It contributes to 
the teaching sequence as exemplified 
in the Primary Framework.   
A product is an important thing 
in the writing curriculum, by guided 
writing, the students expected to able 
has own written. Independent writing 
is the learning objective here.   
 In guided writing, students 
have a big role because in this case, the 
teaching-learning process is the 
students centered not the lecturer 
centered. The lecturer started the 
teaching-learning process by 
explaining the students’ activities and 
organizes the students for solving the 
problem, investigation, and other 
activities. Solving the problem is the 
important thing.   
Oczkus (2007) states that 
guided writing is an individual or 
group activity where the students or 
learners used word maps to organize 
that own idea and write a text. Here 
the expert means that all the activity of 
guided writing strategy can be a 
group or person to produce their’ own 
text. In this technique, the lecturer 
demonstrated several kinds of types 
of text to the students by guiding them 
with the picture during the lesson.   
In summary, guided writing is 
a strategy to give the students chance 
to develop their own idea in the class 
activity. The activity can be done by 
the students’ group or personal to 
construct a good text in their own way 
or independently.  Some experts said 
that there are some reasons why the 
lecturers should use guided writing in 
the teaching-learning process. Carin 
and Sund in Suprihaningrum (2013) 
states that there are 3 reasons why the 
lecturer should use this method. The 
first one is almost all lecturers more 
comfortable using the expository 
approach; it is because the strategy is 
already famous in the world for the 
year by years. The second is if the 
lecturers want the scientist students, 
the students should be active in the 
class. The third, by guided writing the 
lecturer will develop the students 
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writing competency because as the 
lecturer finds the different level 
understanding of the students.   
   
e. Syntax of Guided writing  
Because of guided writing is 
the part of the discovery study, so the 
step is adopted based on the problem. 
The writing process in guided writing 
strategy according to Whitaker (2009) 
the steps are to choose a topic, think 
(brainstorm), research, plan (outline), 
write, revise, edit, proofread. Closed 
with the steps of the guided writing, 
according to the Suprihatiningrum 
(2012) the steps of the guided writing 
are explaining the purpose of the 
study, orientation the students to the 
problem, formulating the hypothesis, 
conducting discovery activity, 
presenting the discovery, evaluating 
the discovery activities. The steps are:  
1. Explaining the purpose of the 
study  
Explaining to the students the 
purpose of the study and 
encourage the students to 
participate in teaching learning 
process  
2. Orientation the students to the 
problem  
Explaining in the simple way 
what the material  
3. Formulating the hypothesis  
Guiding students formulate 
appropriate hypothesis issues 
raised  
4. Conducting discovery activity  
Guiding the students to do the 
discovery activity to find the 
information needed.  
5. Presenting the discovery  
Guiding the students in present 
the result of the activities and 
conducing  the conclusion.  
6. Evaluating  the  discovery 
activities  
Evaluating all the activities what 
have been done.  
  
f. Conventional Writing Strategy  
Convention refers to the way in 
which something is done by most 
people in general. A person who 
follows the conventional strategy; 
what is the traditional and or the way 
something has been done for a long 
time is the point of this 
strategy. According to Hornby 
(2006) convention means the way in 
which something is done by most 
people in general. The conventional 
writing strategy is a teaching method 
which usually used by the lecturer in 
the teaching-learning process in the 
classroom. It means that this is a 
conventional strategy that is generally, 
perform and acceptable by the lecturer 
in conducting instruction. The 
conventional writing strategy activity 
in the class such as (1) the starting 
point with the short explanation of the 
theory, definition which the student 
should remember about it. It is a 
presentation related to the topic given. 
(2) the lecturers give the students 
examples, (3) finally the lecturer gives 
the students exercises.   
From that teaching method, the 
students become always receive what 
the lecturer gives. 
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Method of Data Collection and 
Research Instruments  
After that simple random 
sampling was used to determined the 
sample. Two groups were treated 
differently. One group treated by 
guided writing strategy and the other 
treated by conventional writing 
strategy. Analyzing data was 
conducted by the descriptive analysis.  
  
Descriptive Analysis   
Best and Kahn (2001) stated 
that descriptive statistical analysis 
limits generalization to the particular 
group of individuals observed. It 
means the data in this study will be 
analyzed solely in descriptive way. 
The descriptive analysis of the study 
includes measures of central tendency 
or averages (mean, median, and 
mode) and measures of spread or 
dispersion (standard deviation, 
variance, and range).  
1. Mean  
Mean is the most widely used 
measure of central  tendency, 
 or  arithmetic average. It is 
the sum of all the scores  
in a distribution divided by the 
number of cases. (Ary, 
2010:108)  
2. Median  
The median is defined as that 
point in a distribution of 
measures below which 50 
percent of the cases lie.  
(Ary, 2010:110)  
3. Mode  
The mode is the value in a 
distribution that occurs most 
frequently. It is the simplest to 
find of the three measures of 
central tendency because it is 
determined by inspection 
rather than by computation. 
(Ary, 2010:111)  
4. Standard Deviation  
Standard deviation is the 
square root of the variance and 
a measure of spread or 
dispersion of scores in 
distribution. (Best and Kahn, 
2003)  
5. Variance  
Variance is the sum of the 
squared deviation from the 
mean, devided by the total 
numbers of the students in a 
group. (Best and Kahn, 2003)  
6. Range  
Range is the simplest measure 
of dispersion. It can be 
measured by computing the 
difference between the highest 
score and the lowest score. 
(Best and Kahn, 2003)  
  
Data Description  
Descriptive statistic analysis 
covers the measures of the central 
tendency or averages (mean, Median, 
mode) and measure of spread or 
dispersion (standard deviation, 
variance, and range). The presentation 
of all data of those measurements 
consists of data obtained from posttest 
of experimental group and control 
group.  
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       Sampel     
 
A 1  A2  
Mean  
80.0 8  
76.77  
Median  81.5  77  
Modus  86  74  
Maksimum  91  87  
Minimum  67  65  
Varians  6.62  5.36  
Standard 
Deviasi  
43.7 6  
28.69  
Note  
A1  : The group of the students who 
were treated by using guided writing 
strategy  
A2  : The group of the students who 
were treated by using conventional 
writing strategy  
  
II. Discussion  
Strengthened by the 
descriptive analysis, it was found that 
the mean score of writing competency 
tests for the students who treated by 
using guided writing strategy was 
80.76 and the mean score of writing 
competency treated by using 
conventional writing strategy was 
76.76. From the mean score finding, it 
can be concluded that according to the 
learning strategy, the group of 
students treated by using a guided 
writing strategy was better than the 
students treated by using 
conventional writing strategy. The 
conventional strategy in the present 
study referred to the one which was 
normally used by the lecturer do.   
There were some reasons on 
why guided writing strategy was  
better than the conventional 
writing strategy. In the experimental 
class, the students did some steps; the 
first step was introducing the related 
topic that was discussed in the class. 
The students were less interested 
while the lecturer only explained the 
topic. They paid more attention when 
the lecturer showed a picture.  
The discussion was the second 
step. In this step, the lecturer and the 
students discussed some elements 
related to the picture. When the 
lecturer did this step, the students 
were eager to say anything that came 
to their minds. The learning 
environment changed from passive to 
active way. The students worked in a 
group in this section to find several 
aspects of the topic. They also 
discussed with their group about 
what the generic structure of the text 
was.  
The third step was questioning. 
The lecturer told the students to make 
some questions related to the picture. 
The students brought their own 
pictures taken from magazines, 
newspapers, posters, and a lot of them 
printed out their pictures. After that, 
the students wrote their own 
questions which were later to write 
their paragraphs. From this activity, 
the lecturer could check the content of 
the student’s writing.    
Brainstorming was the fourth 
step. The students generated their 
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brought in brainstorming. The 
important thing in this stage was the 
picture. It inspired the students to get 
some useful words in writing their 
paragraphs.   
Outlining is the fifth step. That 
helps the students to selected some 
relevant ideas and set them as the 
paragraph outline. The lecturer 
involved in this step by giving 
guidance to students. For example, 
helping the student to decide which 
idea should put in the first, second, 
third, until the last. Drafting was the 
sixth step. Entering this stage, the 
students were assigned to write a draft 
based on the outline that they have 
written. This step was intended to 
develop relevant ideas into a 
paragraph.  
Revising was the seventh step. 
After finished drafting, the students 
should revise their work. They have 
revised their writing based on the 
guidance in the form of a checklist 
provided by the lecturer. In this case, 
the students did twice revising. First, 
they should swap their work. After 
that, they return their friends’ work 
after finish giving revision. Second, 
they also made their own correction.   
Editing was the eighth step. 
After the students revised their 
writing, the editing process was the 
next. They rewrote their writing based 
on the revising. The students mostly 
made few revisions on grammar and 
mechanics. 
Sharing was the last step. It was 
the publishing process. Because of 
limited time, only a few students 
could publish their work. The lecturer 
asked the students to perform or read 
their work in front of the class in order 
to show, so the other friends know 
they're From those nine steps, it is 
obvious that the students were more 
intensively guided to write in a step 
by step procedure. This results in a 
better writing competency which is in 
line with Hill’s theory (2009). 
Moreover, Malik (2007) also 
emphasizes that guided writing 
strategy can improve students’ 
writing competency because guided 
writing is able to help the students to 
build their skills by encouraging them 
to elaborate their ability and express 
their ideas in detail to a written 
product. Additionally, Hill 
(Department of Education, 2009) 
states that guided writing can also 
create a meaningful activity since the 
students are assigned to write by 
themselves. This activity becomes 
meaningful because they are learning 
through experience by themselves. 
 
III. Conclusion  
Concerning the research 
findings and discussion presented in 
the previous chapter, it can be 
concluded that, There is a significant 
effect of guided writing on writing 
competency. The students’ writing 
competency was better when they 
were taught by using a guided writing 
strategy than when they were taught 
by using the conventional strategy. It 
indicates that guided writing strategy 
gave effect to students’ writing 
competency compared to the 
conventional writing strategy. 
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